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Section I. Tntroduction | aby 


‘ Tt is only necessary for one to introduce himself 
to what the educators of today are thinking about 
before he discovers that the conversation of the 
moment is Character Education. If one were to pick 
up nearly any one of the generally read magazines of 
educational circles issued during the past two years 
or so, it would be quite possible to find some mention 
of this particular subject, Character Education. 
Without doubt there exists today a strong movement 
toward Character Education. It has been the 
consideration of frequent conferences, the subject 
for many magazine articles and editorials, the subject 
for not a few books written about some particular phase 
of the whole, the concern of practically every 
educator in our country today, not to speak of it as 
having been of considerable importance in the work of 
Religious Education for the past number of years. 
Today, educational circles have taken up the movement. 
Professor Shaver has written, "Scarcely a meeting is 


held in the interests of secular education, either 


Re 
local or national in importance, but that the subject 


1 in fact, "Character Education" 


is up for discussion." 
itself has been the theme for some of those conferences. 
There is general recognition of the importance of 
training for character. It is the necessity for 
permeating all the work of the public school with 
character ideals that has called upon the attention of 
leaders in general education, and for some time now 
they will give it their greatest and most careful 
thought. 

During the past this form of education has been 
better known as "moral education". It was carried on 
as a part of the program of the church, which had a 
rather elaborate system of ethics as a working basis - 
ethics which was motivated by religion. Other smaller 
organizations working primarily with the older children 
and with the young people have also had a very 
influential part in the program of moral education 
throughout the past. But moral education has grown 
into something larger, into what today is commonly 


known as character education. During the past there 


Ie. Le Shaver, Present-Day Trends in Religious Education, 
De Leo 


or 

was connected with the idea of moral education the 
thought that it was to be confined somewhat to 
delinquents, or to the children of the poor. But in 
the newer idea of character education it has been 
found that boys and girls of the "respectable" homes 
also require it. "None of our young people, whatever 
their parentage, are so perfect that there is no need 
of suggesting better effort to reach standards already 
accepted and of holding up standards still higher,"2 

"A proper appraisal of the present situation of 
adequate character development on the part of our 
schools will certainly need to give due appreciation 
to the stremious efforts now being made in the schools 
in what is known as character education."© Whether 
one realizes it or not, teachers are teaching character 
education in each and every class. The most of them 
are coming to recognize this fact now, and they are 
recognizing the necessity to "provide for it in all 
its phases by allowing all sides of a child's nature 


to grow and expand together rather than to try to 


<yeumann, Henry, EGucation for Moral Growth, p. 244. 
Sartman, Jo M., “The Religious Motive in Education", 
in Religion and.Conduct, p. 254, 
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4 
work on each part as a separate entity."4 An 
increasing number of schools have supervisors, 
superintendents, or directors of character education 
to take charge of the whole program. 

From the standpoint of the public school system, 
the difficult thing connected with character education 
is that it necessitates the complete revision of 
curriculum. At the present time, or until character 
education came into recognition, school courses are 
so arranged in themselves that there is only a small 
amount of room to insert it. It is true that teachers 
are teaching it in each and every class, but this is 
Bi idevacut ai: A definite determination should be 


made to mold character in every situation as it may 


arise in any class. The curriculum should be so revised 


that it will call for a play of character to be 
expressed with the regular work. Another difficulty 
that arises in conjunction with this is that as a 
rule the teachers of the public schools have no 
training in character development and as a result are 


not able to incorporate it in their regular work. It 


4gmith, Perry D., “Building Character through Unified 
Education", in Building Character, p. 340. 


ps2 ae 


. + au , 


~ figs 


De 
has been only recently that the universities and some 
of the teacher training schools have seen the need to 
have courses meeting this deficiency among teachers. 
This is hopeful for the future when the teachers 
equipped with such additional courses are at work in 
their schools, and are able to effect the new program 
of character education. 

atill another item of importance connected with 
character education in the school is that it 
unavoidedly involves a new system of grading. This 
includes the problem of grading according to percentage 
of perfection, or of grading in terms of descriptive 
adjectives, Grading in character education follows 
hand in hand with the latter method, one which is 
being recognized widely now for use in grading the 
regular school courses. 

A readily recognized and important necessity for 
character education is being impressed upon the minds 
of the public today from the fact that business is 
now demanding character in the person of its members. 
Business men are seeing not only honesty, or dishonesty 
in their members, but they are looking for the 


, 


fundamental personal qualities that make real business 
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men. These are found to be qualities of character, 
Tt is no doubt true that more attention is being given 
to ethics in business, but it is more than ethics 
that the business man is looking to see. He is 
searching for that which makes the business man a 
man. Especially is this true in the event of 
securing a new employee. He is weighed for his 
personal quality, and his character goes to compose 
much of his personality. 

All of this only intensifies the need for 
education for character. If the public demands 
character, the schools must educate for character. 

If the schools are to incorporate education for 
character into their curricula, the teachers must be 
able to develop the program and put it into effect. 

If the teachers are to be able to do this, some 
provision will have to be made in their training 
which will enable them to meet the need. The whole is 
a tremendously large undertaking, and still a greater 
opportunity for education; and it will require the 
combined effort of every available agency to put the 


program across. The cry for character education is 


abroad. 


Section Il. Character and Character Education er 


It is well to establish a definite understanding 
as to just what is meant by "character", before taking 
up the study of the organism in which it should be an 
important element in the teaching, the Week-day church 
school. The term, "character", has been given a wide 
usage by the many who have made a study of it for one . 
purpose or another, so that it is the more imperative 
to have a definite understanding of it before anything 
else comes into the consideration here. 

Roughly glancing over the findings in the research 
done in the field of education and its problems, one 
immediately discovers that not only have educationalists 
been at work with the possibilities of molding character, 
but psychologists and religionists too have been at 
work, the psychologists to analyze character itself, 
and religionists to understand it the better because 
of its importance in religious life. .For this 
particular study an approach will be made from all 
three standpoints as they individually reflect upon 


the subject of character education in the Week-day 


church school. 

It has already been suggested that there is wide 
usage being made of character today, and if one pauses 
to examine what psychologists have to say about it, he 
will see that they too have made wide use of it. In 
fact, psychologists have not always been able to agree 
on a number of points. For the study here, the work 
of several psychologists will be presented that one 
may gather their general points of common agreement. 

The work and thought of Professor Charters will 
be first in the order for consideration. In his 
book! he has given a clear and concise study of 
character as he tore it apart to discover its component 
elements. There are those who may object to his 
presentation of trait psychology as being out of date 
and since replaced by the discovery of others, but 
for purposes of clarity it is of value to pause and 
examine his idea of character. He disseminates 
character and its meaning to its very finest analysis, 
and in it he sees many minute qualities which he calls 
traits. The term quality may be used as a synonym for 
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trait, according to the explanation of Charters.© It 
is a basic element which goes to form a part of 
character. In the field of character a trait may be 
defined as a type reaction. One has a certain child 
in mind who displays a particular kind of reaction. 
This reaction in itself may be thought of as a trait 
in the narrowest sense of the term, On the other 
hand, when the term is used in its broadest sense, 
trait means a characteristic. "A student of morals 


confines the term to the small group of general 


fundamental qualities such as honesty, courage, loyalty, 


self-confidence, and independence."© one commonly 
thinks of these traits named here as ideals, and the 
teacher does his every effort to instill them into 
the lives of those with whom he is dealing. 

With the introduction of the term "ideal", it 
may well be asked, what is an ideal? For purposes of 
present consideration an ideal is a trait which has 
become the object of desire. A person may possess a 


trait which has never been an ideal because it was 


“charters, W. We, Teaching of Ideals, p. 33. 
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never sought as an object of desire, Then on the 
other hand, a person may have sought an ideal as an 
object of desire without ever having recognized it 
to be a trait which he was developing. An ideal may 
be high or low, good or bad, strong or weak, 
depending upon the particular quality which makes it 
an ideal and upon the society which is passing 
judgment upon the ideal. One usually thinks of ideals 
as being the desired qualities, and as such are 
always good, or of desire to the majority of society. 
But this is not necessarily true. In fact, bad traits 
may be set up as the objects of desire just as well 
as may the good traits. In the society of crooks a 
thief may have a high ideal when he disrespects the 
property rights of him from whom he steals; but in 
the ideals of society as a whole, to steal is wrong, 
and consequently the trait which prompts a thief in 
theft is low. Even though bad traits may be set up 
as the objects of desire, they become low ideals from 
the standpoint of society. One must remember that a 
criminal has his ideals just as an honest man has his, 
although the criminal's ideals are being measured 


according to another standard. In looking at this 


1l. 
from the educational point of view it is obviously 
important that every effort be pressed in placing the 
standard of ideals of the majority of society before 
the growing children, 

very frequently when people speak of ideals they 
have in mind such fundamental traits which are not 
completely attainable, or they use the term ideal to 
designate something which is not completely attainable. 
But even so, when one speaks of the development of 
ideals he has in mind the possibility of achieving 
them to a certain extent. Perhaps the ideal may not 
be achieved to its fullest extent and significance, 
but a person may be brought close enough to it where 
it may become an influence of a great degree to his 
character. The strong ideals are those which exercise 
a greater amount of influence upon the individual than 
do the weaker ideals, and with their stronger and 
greater amount of influence they are the more to be 
watched and cultivated, if favorably approved by 
society. The stronger ideals are those more likely 
to be attained. 

Tn the development of ideals one is not alone 


concerned with character, but the element of reputation 
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eae 
mist also be considered in acquiring a complete 
understanding of the term. A man may have one kind 
of reputation whereas his character may be very much 
different. On the outside he may display one kind 
of a person, while on the inside he may prove to be 
something entirely else. Associating within the 
sphere of two or more groups may establish for him 
various kinds of reputations, whereas all the while 
the character within has remained the same. Asa 
rule, a person counts for more than what his 
reputation shows him to be. This is an important 
factor to bear in mind when dealing with the 
character of children, They do not always show all 
their character, even hardly a small portion. 

In connection with the meaning of character there 
is occasional confusion as to the difference between 
character and personality. Sometimes the two terms 
are even used interchangeably, but this is incorrect. 
One will have to admit that the dividing line between 
character and personality is extremely vague and this 
no doubt is a partial cause to the confusion. In the 
discussion thus far the terms trait, ideal, reputation 


and character have all been used. If these are 


Ts7oRte ds 


15. 
briefly analyzed in their relationship to each other 
one discovers that a trait is a single primary 
quality, an ideal is a trait sought because of desire, 
reputation consists of the traits which an associate 
can recognize, while character is the integrated total 
of the fundamental traits of character which are 
actually possessed, and which are approved by society 
as a whole.* With all the traits possessed by an 
individual integrated into a whole one would have 
personality. The difference then between character 
and personality is in the fundamental nature of the 
traits. Character will necessarily be the more 
limited because it includes only those fundamental 
traits, while personality includeg all of them, 
qualified only by their integration. The term personality 
is sometimes used as a catch-all for qualities which 
one does not care to analyze, but this is much the 
incorrect usage of the term. No person can be said 
to be without personality. Everyone has it to some 


degree or other. To give a complete description of 


47n the strictest sense of the term "character" 
according to the usage given it be Professor Charters, 


Ibid., ppe 35-42. 


14. 
an: individual's personality, it would be necessary to 
list and grade all his traits, not only the good and 
the high and the strong traits, or the bad traits or 
the weak traits, but all of them, 

The difference between character and personality 
may be further explained and understood in the light 
of one who has made an extensive study of psychology 
and character.> One may think of both personality and 
character as ways of expressing individuality. 
Personality is the expression of a man's "inner" life, 
while character is the expression of what he does or 
achieves. In describing personality one employs such 
words as "richness" and "fullness", while "will-power" 
and "persistence" apply more appropriately in a 
description of character. It is to be remembered that 
personality and character are aspects of the same 
individuality. Another light on this subject informs 
one that character is "one's way of reacting to his 
life situations - - - - the sum total of one's ways of 


responding that have become fairly well established 


Sogden, Re Me, Psychology and Character, p. 350. 


15. 
or set".5 Again this position shows the active 
expression of character. To some extent, Doctor 
Vieth says’ the same thing about character, but he does 
not necessarily confine it to the meeting of 
situations. He says, "We usually speak of it as 
something which a person possesses". It is an ability 
with which a person meets life situations. But on 
the whole, Vieth adds that "character may be described 
in terms of what a person does - - - a personts total 
conduct." He very definitely lays his emphasis upon 
the conduct of the individual, placing character on 
the basis of moral activity. Hugh Hartshorne, 
writing some two years ago, described character as the 
art of living. He wrote, "The successful practice of 
the art of living involves at least these three things; 
finding out what should be done or what should not be 
done; doing what should be done; and not doing what 
should not be done".8 According to this idea, 


character not only involves moral activity, but it 


Sgermane, Charles E., and Edith Gayton, Character 
Education, a program for School and Home, p. X, in 
the introduction. 

Tyieth, Paul He, Objectives in Religious Education, 
pe 146. . 

Religious Education, Vol. 24, 1929, in an artical on 


"A, few principles of Character Education." 
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16. 
also requires the motivation which underlies the 
activity. It is at this point, in the motivation, 
whete the most can be done in character education by 
the Week-day church school. 

In the final analysis of a definition for 
character education as it is being studied here, one 
may think of it as a "process through which the child 
learns to make wholesome social adjustments to his 
many perplexing life situations."9 The process as one 
may be concerned with it in the Week-day church 
school involves two acts on the part of the teacher 
who is molding character in such individuals as he 
may have in his class. The first act is that he 
must help the child to make wholesome adjustments to 
his daily life situations. This act is more in the 
nature of a preventive, in that it initiates activity 
through which the pupil will receive preparation for 
situations involving character, such situations as 
he may sometime meet them in the future. The teacher 


helps to prepare the child, through his present 


Saermane and Germane, Op. Cit., pe X, in the 
introduction. 


17. 
experiences, to make adjustments to instances which 
will appear during all the child's life. The second 
act on the part of the teacher is that of cure - 
helping the child overcome certain maladjustments or 
bad habits by supplanting them with good habits, 

Unlike the first act this one assumes that the child 

has already met situations involving his character, 

but unfortunately he did not have the proper guidance 

to get himself through them and he made the wrong 

kind of adjustments which will or already have proved 
harmful to his character. In character education the 
maladjustments will be the more easily seen, but the 
harder to help the child in overcoming, whereas the 
erection of wholesome adjustments as preventatives 

will be more easily accomplished than the finding of 
such wholesome adjustments. The individual who is 
molding character in the lives of others has the 

harder task since hs is concerned with all four factors, 
namely, future life situations; adjustments for them; 
past situations; and their adjustments or maladjustment. 
It is his task to do all within his power to straighten 
and correct everything so that desirable character 


will result in the individual. 
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One other factor that needs to be touched upon 
in the study of the development of character and 
education for character is the part which the 
individual pupil may himself play. Especially is it 
true that among the more mature children there is 
the beginning of self-participation in the building 
of character. For specific information in regard, to 
the individual's own part one needs to refer to 
Professor McDougall in his informative study where 
one reads in part as follows: 


"Character is not something given in our 
inborn constitution; it is something that we 
gradually acquire, each in our degree. Sometimes 
we speak of a man as lacking in character, and 
of another we say that he is 'a character!', But 
it is more useful and correct to recognize that 
we all develop character to some degree, and of 
some sort, whether good or bad, strong or weak, 
refined or coarse-grained. And it is in the 
development of character, a process which may and 
should continue throughout our lives, that we 
find the fullest scope for guidance, and self- 
direction. 

tn the early years of life, development is 
most rapid, and character, being still plastic, 
ig most susceptible to guidance. We are often 
told that the first years of life are accepted 
as justification for attempts to force on the 
intellectual development of the child - - - -. 

"mhe statement that the earliest years are 
the all-important years is true of the moulding 
of disposition and the formation of character, 
rather than of the intellectual development. 


g 


19. 


While the infant is still in the cradle, the 
foundations of his character are being laid and 

a multitude of influences are at work, It is 

for the parents to see to it that these influences 
shall be as far as possible favorable. And, 

since at this stage and throughout the years of 
childhood these influences come almost exclusively 
by way of personal contact, the main thing is to 
be sure that the persons in contact with the child 
are persons of happy constitution and admirable 
character. For the processes of character 
formation, though they are infinitely subtle, 

may without serious error be regarded as in the 
main, in the early stages at least a process of 
absorption from surrounding persons."10 


In this quotation we see the development of character 
during the earliest stages of childhood. The process 
involves largely the personal contact of the child 
with parents or other individuals, and out of this 
personal contact grows the acquirement of character 

in the child himself. In late childhood and early 
adolescence this contact grows until self-consciousness 
has started in the child. This self-consciousness 
grows richer and the child begins to form critical 
judgments about himself and others, .and he begins to 


experience consciously the various moral qualities, 


such as courage, kindness, justice, generosity, honesty, 


10ycDongall, William, Character and The Conduct of 
Life, pp. 66 = 100. 
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20. 
and-their opposites. As he does so he forms 
sentiments of liking and disliking for them, and he 
begins to desire for himself those qualities he likes 
and admires, and to desire to be free from those that 
he has learned to regard with contempt and scorn. 
Still in the main the process goes on under the 
influences of those with whom he has personal contact, 
It continues to be of the first importance that those 
with whom he is most closely in contact shall be 
persons who are of good character and are capable of 
winning his respect and admiration. 

Tt is at this early stage of rapidly increasing 
self-consciousness that one is to be much concerned 
with the pupil, for it is then that a little well- 
considered advice or deliberate guidance is in order. 
If this can be given indirectly as expressions of 
opinion and emotion upon the personalities, qualities 
and the actions in which the child is interested, it 
will take effect upon him more surely than if it were 
given in the form of direct advice or admonition. In 
either case, it will take effect only when it comes 
from persons who have already gained his respect or 


admiration. Roughly speaking, this period of 
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21. 
self-consciousness extends during the whole of the 
school age. It appears in only weak form during the 
first years, and then comes out quite prominently and 
lasts well on through life. It is important in our 
building of character that one get his work accomplished 
during the first and early stages of this period, a 
time when most of the child's habits are still 
formative. 

It has been previously suggested here that character 
education is the preparation of an individual to give 
proper responses to situations. In so many words 
this may not mean very much, but for clarification 
one needs to refer to the ordinary business man to 
see what is involved. It is for life in this stage 
that preparation in character is made. The business 
man is continually meeting people and situations which 
immediately call into play certain responses. His 
training back in childhood, or somewhere during the 
time since, will largely determine the nature of those 
responses which he will make. From the educational 
point of view it is the object of character education 


to prepare individuals to make such responses to their 


4 


= 
. 
_ 


a 
i> ‘FS 
Bid Io efoty edd er! cin Bre Ine genasuofoenchstien an 


aa Sat "51D hy ak es sos pow ¥isto re eitaolos IE O32 foodse 


_ 


Baa giscen tuo } OFiuvp Yiry semos nats fee a2 T2EY) Jeet? 


0 mt fastrcor £2 U1. -SEBE lopous no LfLew ater 


vase WeLos Siou sit tes. enn gett 


9/8 4 Oe2t02 alie to es amese vitee ban Pere) Os eniteb 


tetoataio lo oalpt ted 


PCtUs eth: edivad etittis eve 46 #a0m. peste omic 


sevitasrro? 
® dadt e<on navaeynie yLesolveid coed gat NB 


Rend d Lersty ton, me to oti isvegese eddy. at nrofisonube 


— . ais ; . 
"80107 Woes OS al .esekteutic at ECRMOERSt Tago 
Pen) rise (7 tol tad Coup eeay 


af 


Seon son yea atid 
he 7 : 
@t-Tes efenfarrt PrantOsta oi4 69 tater of ebesa SLD 
ei). it C2? wan ef? 27 


A at ieee 


a>iviorpnt st ¢atw ser 
RESETS ster Sf tadsonese et “Ea Stngete dads 
BR9sigia figk- sfias 2hiceem “lisunt roa’ af pein 


SEeBEOgept nists valy Kiet ches Vets ihorm? 


BS uta SCPRUSEAS To .Soedbi ine aE food gntnlewd 
PRSGEt Te stoder en extmiadgei “ibs tefl Iftw sorte owfd 
“hake deouse eit Hey th Men [i tw ef Aes 2earoce ar 
Botan oxbe Watieh ers V4 SS0CS StF ef OF wely to defor 
= OGY OF Besraceet one 


Se ose, ot efennt 


RQivinnt sateen ee 


eee 
situations as will be acceptable to the greater 
portion of society. The social nature of character 
education will be readily recognized at this point. 
The whole process involves the accepted good, the 
encouragement of that good, and the ability to 
maintain that good, It begins in early life with 
the acquirement of the various traits and includes 
the teaching of the desirable ideals, It continues 
over all the period of life, and is called into play 
at any time in life. In fact, one can very readily 
examine the process of education for character as 
education for life - education for the meeting of 
life orien and these may present themselves at 


any time during life. Personality is the great result 


of character education. 


Section III. The Week-day School Movement Coe 


In speaking of Week-day schools one may readily 
wonder just what is meant by this term, since it 
covers a number of varied enterprises which have been 
carried on by different agencies. There are a number 
of types of schools which may be thought of as Week- 
day schools. In the first place one may think of the 
chapel exercises in which there definitely is a 
religious motive, and the exercise may be connected 
with the work of any institution which lends itself 
to a religious atmosphere. Then one may think of the 
continuation school (parochial) in which religion is 
the dominant factor. This is different from the 
chapel exercise in that the major portion of time is 
devoted to the development of religious interests. 
Both of these represent independent enterprises of the 
church, The chapel exercise is only incidental to the 
whole of a program, while the continuation school has 


religion as its fundamental basis, providing it is a 


religious enterprise. Next one may call to mind the 


story hour which is a Week-day school in nature, It 


46 
may.be sponsored by any of a number of agencies such 
as libraries, church societies, clubs and civic 
organizations. But in the study here this form of 
school shall be given no further consideration. 
Another Week-day program which offers excellent 
opportunity for character education is the church 
vacation school, but this form will be excluded also 
in favor of another type of Week-day program which 
correlates itself with the other school work in which 
the child is engaged. 

In the strictest sense of the term, Week-day 
education, the interest here shall be in that program 
which has been sponsored by the churches during the 
past, and which has the religious objective along 
with its others. This is the week-day church school. 
The movement for week-day church schools created 
mich excitment among educators, especially the religious 
educators, about ten years ago, and since then it has 
permeated the whole country and has become a considerable 
influence in more respects than just for the propagation 
of TD Today this kind of school may be found 


in any of the larger cities of the country, and also 


in many of the smaller ones. 
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"The criticism is sometimes made that the school 
of today is godless and that it can never fulfill its 
mission of character building until it abandons its 
present policy and teaches religion."! This thought, 
which is found in the minds of many, has done much 
to hurry on the movement for Week-day religious 
education, so that today "a considerable program of 
work is being carried on".& The aim of the movement 
is not mere instruction. The public school can take 
care of that in a much better way. Neither is it on 
the other hand dogmatic or ecclesiastical. It has as 
its goal the more and more adequate living of children 
in society, measured by the standards of religion. It 
has as its peculiar function the more complete provision 
for moral and religious education which is necessarily 
the responsibility of the echurch.° In its most 
successful example among pioneer experiments it was 
initiated by the public school, when Superintendent 


William wirt of Gary, Indiana, established a platoon 


lyeumann, Henry, Education for Moral Growth, p. 551. 
2puttle, H. S., Character mducation by State and 
Charen, Dp. Li4. 
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L566 
system among his schools that afforded an opportunity 
for choice work during a particular period. * This 
period was adopted by the churches as a time when 
they could offer religious instruction. The children 
seized their opportunity and the result is that ever 
since, the idea of Week-day religious instruction, 
and even the plan as given in this experiment, has 
been very popular with the most of Protestant churches 
and with not a few public school administrations over 
the country. 

"The Week-day church school may not be expected 
to provide the complete religious education experience, 
but rather to — responsibility for certain 
aspects of it. As yet there is no agreement as to 
what parts of the total responsibility may be 
delegated to the Week-day school. Experience and. 
more definite judgments as to the division of labor 

which each agency within the church and community may 
be expected to carry will be needed to make clear 
what specific function may be allocated to the Week- 
‘day church school."© There are such programs already 
4power, We Ce, Religious Education in the Modern 


Ghurch, pe. 255. 
oStandard, Op, cite, p. 16. 
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in existence which have many of the essential elements 
in them as are in the church ‘school program. Some of 
them are fostered by the church, others by community 
organizations. Among them are the programs of the 
Hi-y, the Boy Scouts, the Friendly Indians, the 
Pioneers, the Girk Reserves, the Girl Scouts, and the 
Campfire Girls. From this suggestive list one can 
readily gather that most of these organizations meet 
the needs of the older children, the pre-adolescent 
and the early and middle adolescent ages. They are 
all semi-religious in nature, and exert a strong 
emphasis toward education for character, It is 
hardly riééesaary that the Week-day church school 
duplicate such programs of character education as 
already exist for the older ages of children. But 
with the younger ages, those which correspond to the 
grammar school ages, there is no such adequate 
provision for their growth in character. With the 
children of these ages the Week-day religious school 
may find its greatest opportunity. The most helpful 

work may be done with the pre-adolescent children 
' extending back to their earliest school experiences. 


During those ages the children's habits are in their 
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formative period, and it is important that everything 
for the good be done with regard to the formation of 
their habits of character. The responsibility which 
the week-day religious school accepts is the work 
with those children who are not already provided for 
in their character development. The amount of time 
which this school affords is comparatively small, as 
it usually amounts to barely more than a single hour 
each week, but it is extremely valuable in the added 
influence it can exercise with the children that come 
into its care and training. 

The week-day religious school has had its many 
difficulties, and in all likelihood it will continue 
to have them, expecially where a State shows little 
cooperation with the church in its quest for advantages. 
Perhaps the first and greatest difficulty is that of 
a suitable time schedule, unless the school is so 
favored as it was in Gray, Indiana. The ideal from 
the standpoint of the church is to use such periods 
when fe children are eo a measure of free choice, 
In this event the religious school becomes a regular 
school course, accesible to the children, and it is 


placed on an equal basis with the rest of their school 
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29. 
work. This involves standards on the part of the 
religious school equal to those of the public school. 
This plan of time schedule retains the limit of school 
hours for the children, and still gives them the 
opportunity for the work of the religious school. 
Other time schedules that have been used with less 
advantage are those which use time either immediately 
preceding regular school hours, or else immediately 
following. But this plan is less advantageous since 
it adds to the already crowded day of the school 
children. This is another difficulty of the Week-day 
religious school - the large amount of demands on the 
time of the pupils. There are many who hold the 
opinion that the child's school day is already full 
enoughe 

Another factor that is not in favor of Week-day 
religious education, and is sometimes a difficulty, 
is the quality and inadequacy of equipment that is 
available for the schools. Generally it is necessary 
that the sessions be held somewhere in the church 
building, and unless the building is equipped for 
. educational enterprises it is wholly inadequate for 


religious instruction in the Week-day school. 
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Available materials and suitable teachers have been 
no small problem to secure, although this is 
becoming less difficult as more money is available 
with which to run the school. 
In most of the States the Week-day religious 
school movement has been given freedom in nearly 
every respect. It is being placed slowly upon an 
equal basis with public education, and in some 
instances of the work with the more advanced 
students it is receiving recognition along with 
other high school courses.® But on the other hand 
there are instances where no time is permitted 
whatsoever from reguler school time for religious 
instruction, and no encouragement is offered to this 


kind of work either during school time or even after 


school hours.’ 


One may see then that a considerable program of 


Week-day religious education is being carried on.& 


| 6see The week-Day Church School, by H. F. Cope, p. 147. 
Ttuttle, He Se, Op. cit., Dp. 113. 
| Spne term "“week-day religious education" has been used 
| in this section rather freely in order to clarify its 
meaning. The following section will cover specifically 
' this school as one for character education. 
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Ole 
It is wholly an enterprise of the church, and while 
in a strict sense there is no cooperation by the 
public school in religious instruction, a large 
number of school officials are cooperating in church 
school programs of religious education not held on 
school time. This cooperation, though unofficial, 
extends many courtesies which lend to the efficiency 
of these schools. [In summary it may be said in the 
words of Professor Lotz: 


"The revival of interest in Week-day 
religious education marks the return of 
Protestantism to an earlier practice, This 
movement is an outgSrowth of what we have called 
an educational and a religious renaissance, 
Certain negative conditions, such as the inadequacy 
of the educational program of the Protestant church 
and the limitations of public school education, 
were factors in the growth of the Week-day church 
schools, This study reveals the fact that Week- 
day religious education is not an isolated or 
unrelated movement but that it arose in response 
to a deep-felt need, The importance of religion 
in education is being increasingly recognized 
and stressed. Our fundamental American principle 
of the separation of church and state posits a 
division of function: the state is responsible 
for the so-called secular, the church for the 
religious education of the children and youth. 
The integration of the child's personality can be 
most effectively achieved when the church and the 
state cooperate in the continuous reconstruction 
of the child's total experience,"” 


%Lotz, Ps He, Current Week-day Religious Education, 
PDe 58-39. 
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Section IV. Opportunities Offered by this Ske 


School in Building Character 


In recent years the Week-day religious school has 
won by far the largest support through its plan for 
Character education. Along with its other work it has 
proved to be a very influential builder of character. 
In its origin there was little if anything said or 
thought, about its possibilities along this line, 
except as religious instruction in its broader sense 
implied the building of character. During the first 
years in the history of the Week-day school nearly 
all of the attention was concentrated on purely 
religious instruction, and the efforts of those 
sponsoring the school were dtrected toward that end, 
The school was not much more than a replica or an 
extension of the Sunday's model so far as the content 
of curriculum was concerned. The work on Sunday was 
Biblical centered, The work during the week was of a 
similiar nature, if not correlated to the program of 
Sunday, then very largely a duplication of it. 


Writing just ten years ago Professor Cope gave as one 
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of the immediate purposes of the Week-day school the 
idea that it "is designed to give every child several 
hours, or periods, of instruction in religion every 
week,"1 Por its more ultimate purposes he advocated 
that "the week-day school of religion is designed by 
the churches to prepare the next generation with those 
motives and ideals and habits which will help that 
generation to will and effect a better world, one 
more comfortable to the Christian ideal, a society 
of loving, cooperating good will." In these ultimate 
purposes he has implied the educating for character 
through the use of such words as "prepare", "motives 
and ideals and Sabinae, "will and effect a better 
world", "Christian ideal", and "good will". These 
were the goals to be aimed at in the work of the 
Week-day school, and they still stand, But relative 
to the more immediate purposes, the school has more 
than just the mere designation of instruction in 
religion every week. The thing that has since 
happened is that the ultimate purpose has been moved 


into a more immediate position, so that religion is 


lu. F. Cope, in The Week-day Church School, p. 26. 
ae 


346 
not so much the content of instruction as it is the 
motivation for action. The Week-day school has given 
rise to the teaching of something else than religion 
as such by the church. It has given rise to a 
specific emphasis on the development of character 
into its richest state of personality. 

The churches should seize with more confidence 
and enthusiasm the opportunity available in the 
week-day religious school movement. One may ask, why 
the church? Even from its start, and eee so in 
practice today, the Week-day school has been a place 
in which character education has had a prominent part 
in the program. It is the religious motivation 
underlying the character education of the Week-day 
school that makes this type of character education so 
much more important than that of other agencies, 
especially that of the public school. In his book,® 
Professor Tuttle has stated that “while zeal is needed, 
but not without knowledge, an intelligent study and 
enthusiastic support of the Week-day religious education 
movement can change the whole aspect of morals and 
ee 


Sa, 3. Tuttle, Character Education by State and Church, 
pe 148, 


B56 
and religion in America in one generation." Again on 
another — he has stated that "as efforts toward 
ovinetnat? ona) cooperation multiply it becomes 
increasingly apparent that the common elements are 
not to be found in terms of dogma at all, but in 
terms of social justice, of personal character, of 
Imman values."4 when the churches dismiss their 
theological differences and see fit to cooperate on 
the basis of the essential elements in the Christian 
religion, then will they be ready to engage themselves 
4n the opportunity now afforded in the Week-day 
pptel ous school movement. Again in the words of 
Professor Tuttle, ®ihe public has asked for better 
ideals, Will the cimrch continue to emphasize dogma 
end sect?"° The Week-day religious school is a4 
challenge to make the cimrch a champion of social 
righteousness and ethical #dealism through this 
program of character education. 

With its background, the church, the Week-day 


2 


religious school furnishes religious motivation for 


the teaching of character. In most instances© the 


4. s. Tuttle, Character Education by State and Cimrch, 


pe 155. 
“tpid., p. 153. 
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56 6 
schools hold session in some part of the church 
building. The ideal place of meeting is in the 
modern religious education unit which is provided 
with classroom facilities favorably compared with 
those in the public school. The very fact that the 
school meets somewhere withmthe church plant 
stimulates the religious motive. The place itself 
is one where the children have always associated the 
idea of good. The nature of the building, that it 
is a religious place, strengthens the impression of 
character during the process of education. On the 
other hand there are instances of where the building 
and equipment abe very inefficient in meeting the 
needs of the school. It is the general religious 
atmosphere of the place itself that is of value for 
use in helping build character, The teachers and 
those in charge of the school are even more important 
in their influence upon the children than is the 
building. It is assumed here that the teachers are 


experts in children's work, and are not those who 


6In some cases public school property has been leased, 
or neighboring vacant buildings other than churches 
have been secured in which to hold the school. 
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willingly volunteer to give their services to the 
school. The task of building character has become 
such that it requires genuine character in the very 
teacher himself, besides a knowledge of content 
material and teaching techniques. From the point of 
view of religion, these qualities will be more readily 
found in the teachers of che Week-day school than in 
the teachers of the public schools, even though those 
in the religious schools are far from being what they 
should. To some extent the children in the Week-day 
school will follow the character of those in charge, 
and the stronger their personalities are, the greater 
will the infiuenee be which they exercise over their 
pupils. 

The week-day religious school affords an additional 
opportunity for the church to propagate a measure or Lbs 
religious treasures out of the past, expecially those 
which will lend to the cause of developing character, / 
Tt also affords a very valuable additional contact for 
such religious workers oe possess admirable personalities, 


such as ministers, some church leaders, and teachers, 


7asection VI on The Program will develop this more fully. 
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who-.can exercise no small amount of moral influence 
because of their presence, 

The additional class sessions during the week, 
made possible because of the Week-day school, give an 
excellent opportunity for the Church school to broaden 
its program, especially such parts of its program as 
would fit in a program of character education. In 
such instances the work of Sunday's program would be 
extended over into the week sessions, giving not only 
more time to develop the program, but also a time to 
set forth the project principle more fully. This can 
be worked out in a number of ways, depending upon the 
nature of the program to be suraueade Tn all events 
the added class periods permit more intensive and 
extensive teaching, and it becomes possible at once 
to do more intensive teaching for character. From the 
standpoint of the church the school places more 
activity within the church between Sundays, which not 
only builds character as a school for that purpose, 


but also trains the children in intimacy with their 


church. The weekly session also makes for a more 


Sphis is touched upon again in Section VI. 
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1c 
balanced church program extended throughout the week. 
A final opportunity which the church has through 
its week-day religious school comes in the children 
it reaches through this program. It has been discovered 
through experience that the Week-day school reaches 
children who have no other church connection, and this 
particular contact must exercise its noblest influence 
on the lives of such children because it is their only 
church contact. It has been discovered further that 
the idea of the Week-day school is more popular with 
those under the adolescent ages, which is a fact that 
the church can seize upon and render a service for 
those who are not included in the other more numerous 
programs for adolescence. Very effective work can be 
done with the elementary ages in shaping and reshaping 
their habits of character, even more so than is 
possible with the older ages where the habits have 
become somewhat permanently set and unchangeable. 
Meanwhile, the public school has not been asleep 
to the opportunities offered by either the Week-day 
school or the field of character education. According 
to Professor Shaver the leaders in general education 


are giving their largest amount of thought to the 
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40. 
necessity for permeating all the work of the public 
school with character ideals, and he thinks they will 
continue to do so for some time. To say that this 
was brought about entirely because of the week-day 
school wovld not be quite fair to the other agencies 
for character development, but there has been a very 
significant effect which must be recognized and 
credited to the movement of Week-day religious education 
in part, and that is the awakening of the public school 
leacers to the necessity of giving character education 
a far larger place than it has hgbaste- tere had in 
the ree school program. To some extent this 
awakening can be credited to the work of. the’ Week-day 
school, which has always had something to do in the 
field of character education. It has been a challenge 
a part of its educational task. With the public school 
assuming a responsibility which has been an important 
part of the program of the Week-day school, one would 
suppose that this wovld be undesirable for the latter 


organization. But according to the Standard for the 


9m. Le Shaver, in Present-Day Trends in Religious 
Education, p. 150. 
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Week-day school, 19 it welcomes the increasing 

emphasis upon character education in the public schools 
and the utilization of the potential resources of the 
public schools for the enrichment of character. It 
continues to say that "the Week-day church school 
should stress as its peculiar function the more 
complete provision for moral and religious education 
which is necessarily the responsibility of the church", 
In the Week-day work the motivation of conduct by 
religious ideals should be the important stress. It 

is an opportunity to the public school in that here 

is an agency which is willing to share a responsibility. 
The program of the public school is already quite full, 
and education for character is so important that this 
added agency is helpful. It is an opportunity to the 
Week-day school in that it can lead the public school 
into the full realization of the necessity for a 
program of character education. This has been done to 
some extent by proof of the need, and by the hearty 
response given to the new school, both in attendance 


and in public support. 


1Oproposed International Standard for the Week-day 
Church School, p. 29. 
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42.6 
It may be noted that here are two agencies both 
of which are doing much in the seme field, namely, 
character education. The question may be raised as 
to whether one or the other ought not withdraw from 
the field-in favor of the remaining agency. One may 
also éongtder the many agencies in the church alone 
which are calling to the pupil's attention, and the 
public school holds the same perplexing situation 
with its extensive curriculum. There is not only the 
large occasion for duplicating the work, but there is 
also the danger of crowding too much into the life of 
the pupil at one time. As for the program of religious 
education, it has developed out of felt needs, first 
one section, and then the other. The work of the 
public school has developed much the same way, and now 
there is the additional task of educating for character. 
There ought to be one total program planned for a 
pupil rather than several disjointed segments not 
intended to fit together,+1 But it must be remembered 
that not any one of these agencies has satisfactorily 


constructed such a program with which it can answer 


ane 


lisee N. F. Forsyth, Week-day Church Schools, Their 
Organization and Administration, Dp. 95. 
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43. 
the needs for character education; and until such a 
time comes when a suitable program is arranged, each 
of the many agencies for character education will 
have to continue in its small way to develop a part 
of the whole program. The facts in the case are that 
no single agency engaged in the work is at it to 
such a degree that it can care for the task alone. 

At present all agencies are needed to accomplish the 
work, and with all their work put togather it is 


doubtful whether character is being taught sufficiently. 
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Section V. Objectives 44, 


In the minds of many persons LGV hs Het clear 
just eek aims should govern the Week-dey religious 
school. Some say that the Sunday school is for 
worship and instruction. But then in that case what 
is the Week-day school to do? How is it different 
from the work on Sunday? "Some have suggested that 
it is the business of the Week-day Church school to 
teach the facts of religion, give information, increase 
knowledge; and that it is the business of the Sunday 
school to train in worship and provide for expression. 
Others have said that the Week-day church school 
should teach the ethical side of religion, while the 
Sunday school should train the devotional life."+ 
For the purposes of development here no such 
distinctions are satisfactory. Both the Sunday school 
and the Week-day school have the same aim, the 
spiritual growth and development of the child. When 


this is placed into more concrete terms it includes 


louoted from The Week-day Church School, by G. H. Betts, 
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456 
the.following: “an expanding consciousness of the. 
reality, presence and worth of God in the world about 
and in human life; a growing sense of the supreme 
value of the person and example of the Christ and a 
developing expression of loyalty to his way of lifes 
an increasing recognition of human brotherhood and a 
sense of the obligations such relationships put upon 
the individual; a developing knowledge of the Bible 
and the power and will to make its Christian teachings 


function as a guide to conduct."© The Week-day school 


cannot be thought of as being less religious nor even 


religious in a different way from the Sunday school. 


The objective of the Week-day school is spiritual 


development, the growth of Christian character, and 


“this is no different during the week than it is from 


Sunday. 

Then if the Week-day religious school is to 
continue in its task of character education, it will 
be necessary for it to establish some definite 
objectives toward which to strive. Doctor Vieth has 
stated that "recognition of the need for high 


a EE 


Z2Quoted from The week Day Church School, by G. H. 
Betts, op. 22 - 23. 
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46, 
standards of conduct in the citizens of a democracy 
has directed our attention to personal character,."° 
But what does this mean? Again he says, "one finds 
in recent literature of religious education almost’ 
an over-emphasis on character development." One 
desires to know what is the religious objective in 
character development, and it may be found again from 
Professor Vieth when he volunteers the objective as 
being "to foster in growing persons a progressive 
and continuous development of Ghristlike character."4 
Tt is in this phase of the work that one feels the 
Week-day school may find its place, in developing 
Christlike character. That this should be a major 
objective of any and all religious education follows 
as a matter of course from the ethical teachings of 
the Christian religion. 

The objective of Christlike character is broad 


and general, and must be analyzed into more specific 


elements before effective education can be accomplished, 


For one thing, Christlike character, as any character, 


may never be thought of as a finished product. It is 


op, He Vieth, Objectives in Religious Education, 
pp. 142 - 144. gg eo ee 
PVieth. Fa H., Op. eft.) ‘pi. 144. 


47. 
always in the process of becoming. "When we set up 
character as an objective, we do but state our 
intention to foster growth of the young toward the 
type of conduct which has been thought of as the best" 
In examining the character of Christ more closely one may 
readily discover the large amount of ability he had of 
self-direction and self-control in moral and religious 
situations. This too is a part of the objective of 
fostering the development of Christlike character. 
"mducation which »laces the highest value on the 
development of personality must provide the learner 
with the power to guide his actions toward the 
achievement of the best religious experience."© with 
the life of Christ definitely set up as the ideal one 
cannot run astray in the work of this school, for 
then there is one character, one example, to maintain 
as the primary ideal, and with all efforts directed 
toward this goal one should come through with similarity 
of character. In this respect the Week-day school has 
an advantage over the public school, because the public 


school cannot in most snstances set forth the life of 
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Christ at all. So long as there is Christlike 
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character for an objective, other agencies than the 
public school must remain on the field, ready, willing 
and able to set it forth. 

Perhaps the objectives of the Week-day religious 
school may be easier understood if they are approached 
from the teacher's point of view. More is necessary 
than merely to train the pupil in right habits of 
action. Animals can be trained. It is desirable to 
have the will behind the action. "Your pupil is to 
become capable of acting for himself, in a voluntary, 
self-initiated expression of what he knows and believes. 
Character is something which each must make for 
himself."” one can easily see the necessity of 
teaching the motive for certain actions as well as 
the action itself, or otherwise the school would be 
engaged only in teaching a system of ethics, which has 
long since been proved inadequate. "As a teacher you 
aim to develop a personality. You want your pupil not 
simply to know, but to live Christianity. You want 


him not merely to do right deeds, but to do them of 


7tuther A. Weigle, The Pupil and The Teacher, p. 9. 
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49. 
his own will, knowing what he is doing and why he is 
doing it, and loving the right for the sake of the 
Father who gave him that freedom."® The teaching of 
such aims has some special demands. It calls in the 
first place, for genuine, eager interest on the part 
of the teacher. In the second place, the teacher 
must possess special knowledge and special skill. 

He should be familiar with the principles of ethics, 
with the classic literature on the subject, and 
with the history of ethical thinking and of moral 
evolution. It is especially needful that he be 
trained in the application of ethical principles to 
the concrete problems of present-day life.” 

The general idea of the objective here has been 
that one arrives at character through speaking of 
conduct. Character except in terms of conduct, 
behavior, has no practical meaning. If this is 
reversed, it is also true that behavior, conduct, is 


the expression and the antecedent of character. 1° 


RE SD 


Stuther A. Weigle, The Pupil and the Teacher, p. 9. 
Qnccording to Henry Neumann, in mducation for Moral 
Growth, p. 2135. 

Ois argued by Ge H. Betts, in Religion and Conduct, 
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But the trouble with an attempt to relate religion 
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to conduct and character is that it gets less and 
less concrete. There is nothing that one can grasp.i1 
This is the very reason why character must be 
motivated by the life and teachings of Christ. His 
reason was that one should enable himself to obtain 
righteous life. Today this is interpreted to mean 
the obtaining of a most complete and perfect 
personality. Toward that end the work of the Week- 
day school can be made instrumental, and when conduct 
is mentioned, conduct like that of Christ is meant. 

Tt is not alone in the life and teachings of 
Christ that the ideal objective is to be found. 
There are many historic people who had Christ-like 
characters, and these are to be introduced and used 
with perfect freedom just as is now done in much of 
the Sunday school curriculum material. There are 
many biographies that may be used with extreme value, 
biographies of men like Abrsham Lincoln for instance 
whose life portrays Christlike character. The stories 


of such heroes become influential interest incentives. 


lipr., paul Hutchinson, "What Did the Conference 
Accomplish", in Religion and Conduct, p. 276. 
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Dl. 
The guestion as to whose character is Christlike is 
left quite largely in the hands of the teacher to 
determine, but certainly the character of Christ 
himself should not be ommitted. 

The reformation of personal conduct is certainly 
quite important in some pupils. The Week-day 
religious school has a slight advantage over any 
other school in that its effort may be concentrated 
upon the changing of personal conduct if necessary. 
It has the privilege of creating such situations in 
the classroom or on the playground where chendeted 
will be involved for the specific purpose of effecting 
a change in the conduct of certain pupils “Efohicis 
necessary. The opportunity in respect to this 18 -by 
no means small. Plenty of opportunities present 
themselves where the teacher can inculcate the pupils 
with the desire to do good, to do right, or to do 
justice. Much of the success along this line will 
depend upon the ingenuity of the teacher in grasping 
hold of the situation when it presents itself. 

With the younger aged children much attention 
must be given to the formation of proper decisions. 


The whole of life is filled with social experiences 
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O26 
whieh are continually calling for decisions of one 
nature or other. In younger childhood these decisions 
are frequently made improperly, or even retarded, and 
the Week-day religious school can do much to ease and 
correct them. The kindergarten experience of children 
in modern systems of secular education are very valuable 
with respect to this. The Week-day school can aid in 
creating such social experiences for these children 
where they will be called upon for decision. In 
instances where there is no kindergarten connected 
with the work of the public school, the Week-day school 
can render an excellent service to that community by 
providing one. In any event, with the younger children 
and with the older ones in the Week-day school, the 
object is to fit their personalities with character so 
that they will continually be able to meet situations. 

Tt will no doubt be readily seen that there is a 
wide variety of objectives that characterizes the work 
of the Week-day religious schools. These objectives 
indicate no general agreement as to what the Week-day 
religious school might be expected to accomplish. In 
the survey made by Professor Lotz he makes the following 


summary conclusion with regard to objectives: 
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“They do agree, however, on the subject 
matter to be taught the child. There is a 
general feeling that the Bible should constitute 
the major part of the course of study. A few 
objectives are definite, but the great majority 
are too general to guide educational procedure 
in planning and executing the program and for 
purposes of measuring results. Too many object- 
ives, and even more programs, are book - or 
material centered instead of pupil centered. [In 
no case has the attempt been made to classify 
objectives according to immediate and ultimate 
objectives. A large number of objectives would 
serve their purpose better if they were broken 
up into smaller sections. The need for some- 
thing better in religious education is 
increasingly felt and this need is making itself 
vocal in the objectives of the Week-day church 
schools. An honest attempt by teachers, pastors, 
directors, and sunervisors to redefine and 
restate clearly and definitely the objectives of 
the Week-day church schools and to carefully 
relate them to the. programs of the schools 
would contribute much to the success of the 
schools and to the satisfaction of all concerned."1l¢ 


AR 


12hotz, Philip Henry, Current Week-day Religious 
Education, pp. 76 - 77, 
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Section VI. The Program D4 


While it is not entirely pertinent to the subject 
of character education as such, it is desirable to have 
in mind the different forms of the Week-day religious 
schools to be able to understand the operation of the 
program. The choosing of a curriculum will depend in 
part on whether the school is of the denominational or 
the interdenominational type. If the former, then 
denominational lessons may be had if they are desired, 
since several of the denominations have already 
developed lesson series which combine Sunday and Week- 
day lessons in the one course. This plan of set-up 
has both advantages and disadvantages. While on the 
theoretical side the plan of correlating Week-day with 
Sunday lessons seems desirable, there are certain 
almost insurmountable difficulties which make this 
almost impossible. First of all, the Sunday and the 
Week-day lessons are taught by different teachers, 
which will make it difficult for the one to connect 
Closely the work with that of the other. Then there 


is the factor that the Sunday and the Week-day classes 


wnt = 


ae 3} etaot) wll +IV moltoezs 


7 
= ; 6 \ n 7 * 
aie (Soe Sr? ‘hs MIS STS YlMriiae tor ab FF-et kee 


ere CF elvecieah » 


.toce ep nolipighe wads oredis Ts 
-. Pose? Fox La-seeW Gis To Qorot tednete in ars Soite et 


Soe OL gSitoerenn any As ie~ Suu c? efeg od ee akéernss 


a sa << e i ? 
Sf hears) Lite moelvoteers yo feoats , (method 


ec DS tad fein: ang f = ‘ aera ee mi 7 ** , oy re“ 74g 


. 


MigeemOr O92 2 Loy! ‘Lerhl tes tormnatrated at 


eee Feo 22 Hay oc rer encesel Penn tert sah 


Theetia wy eroivetiagke) aff le Is#evee s4nts 


Oavolaveab 


iseSen 0 pels ais VETPSI Che afs af eoosgef web 


—-P ; : 
‘sal ne arests SBR LOTORTOoni Dae coundivayte AHsart anf 
Meee Tab-teeyw Aottalettos to net od? «tf 


7 Aistecs Ct tA e~yail7 ofr rFpal Ree 


7 


ile (asatsetvcerds 
eroece! vabage 
is>Jznomrper! daorta 
= ifs: Saas «tol deoug! Judtate 
wa? Ota ufcesal veb-sber 
Dette (633° 54 9 2-32 Jk oes) [ite date 
Ga "© dat? eJler der etd riéeare 


Jets enn wit ef 


Dis 

do not contain the same pupils. some of the children 
in the Sunday classes do not enroll in the Week-day 
classes while on the other hand the opposite is also 
true, for it is not unusual that the Week-day classes 
have from twenty to forty per cent of pupils who are 
not enrolled in Sunday school. Sometimes this even 
runs to a higher figure. Another difficulty lies in 
the regularity of attendance. The Sunday school 
attendance is so irregular as a rule, while the Week- 
day attendance more nearly approaches the regularity 
of the public school attendance. Because of all these 
obstacles, not a few of the denominational schools have 
chosen an entirely distinct and separate curriculum for 
the Week-day work, not attempting to correct it 
directly with the Sunday lessons, but aiming to fit 
it as closely as possible to the needs of the ele Wee. 

If the Week-day religious school is organized on 
the interdenominational basis, then the lesson materials 
of any one denomination can hardly be expected to serve. 
A nondenominational course must then be selected. This 
should be graded carefully according to the needs of 
the pupils and the size of the school. Its material 


should present the great religious and ethical 
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teachings which are common to all Christians. Its 
content should emphasize the Bible as its core, but 
extra-biblical matter of great religious and character 
value should also be included. A complete nondenomi- 
national series now available is The Abingdon Week-Day 
Religious Education Texts. This is a graded series 
with courses for all classes from the kindergarten 
through the high school. A recent survey of Week-dey 
schools! showed that the Abingdon texts are used by 
approximately one half of all the Week-day schools in 
the country. But even this series is not wholly 
adequate for the program of character education in the 
Week-day religious school. The great opportunity lies 
in other practices and in extra-biblical material 
which may be adapted readily to the Week-day program 
to bring the emphasis upon character development .* 
There are freguent instances where valuable use 
may be made of recreational facilities, especially in 


the modern Ghurch school plant where a gymnasium is 


Js 


eS 


lay philip Henry Lotz, Current Week-day Religious 
Education, pp. 263 - Sa a 

2Tnrormation in regard to organization is similar to 
that presented by George Herbert Betts, in The Week- 
Day Church School, pp. 19-20. 


OT « 
accessible. If there is no gynasivm available, the 
church lawn may be successfully used, or even the side 
walk in front of the church. The idea is not to 
duplicate the recreational program of the public 
school, but there are two purposes which may be 


accomplished through just a little play. In the first 


place a little exercise, but not too much, is valuable 


to relieve the results of confinement in school class- 
rooms, where the children have been already for most 
of the day, especially where the Week-day school meets 
after the close of the public school hours. The 
children will highly appreciate and enjoy a short play 
session, partly because of the changed surrounding 
from that of the public school, and partly because of 
novelty of the idea of playing at a religious school. 
Tn the second place a brief play period with the 
teacher present gives occasion for the teacher to see 
how the children practice such principles of honor, 
honesty, courtesy, loyalty, courage, and fair play 
that are being touched upon in the class work. If 
correction is necessary it may be done immediately in 
connection with the situation at hand. Some of the 


most impressive and lasting character training can be 
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586 
done in this way. With a brief period of: play, not 
in a large group, but in the smaller class group in 
the presence of their teacher, the children are 
suitably fitted to engage in classroom work with 
their teacher. 

Besides the previously suggested curriculum 
material, or for use in conjunction with it, there 
are four other devices which have proved themselves 
to be exceedingly valuable for use in classroom work 
in a program of character education. These devices 
consist of the use of stories, art, drama and nusie, 
which are included to some extent in the previously 
suggested curriculum. Their importance needs to be 


re-emphasized for use in the program of character 


education. Stories are especially helpful in displaying 


exemplified character, and are not only instructive 
through this fact, but are also strong interest 
incentives because of the pleasure they afford the 
children. Children always enjoy stories, and if they 
are well told they will produce unbelievable results. 
Every Week-day school should have at least one good 
story teller. It would be better if every teacher 


were a good story teller. The moral story will be 
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the most successful for a program of character development, 
although that does not mean that the moral needs to be 
pointed out any more so than for any other purpose. 
Character stories may be found from any of a number of 
sources, such as story books, teacher's journals, and 
from general personal experience. 

The use of pictures is quite helpful for the 
younger aged children, not so much from the character 
point of view as from the interest it creates in the 
children. Lessons in character may be drawn out from 
the various suggestions of the pictures. Perhaps the 
greatest value that can be obtained from picture 
studies is the appreciation of such masterpieces as 
the copies represent. The use of ‘art in the program 
of course includes such needle-craft and wood-craft, 
paper tearing and cutting, drawing and coloring work 
as is already known to the children in most instances 
from their public school experiences. In the Week-day 
program these can be used for purposes of illustration 
to a very great advantage. 

The helpfulness of dramatization in the program 
depends very largely upon the teacher's dramatic ability. 


The children are always ready to act things out. There 
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60. 
are .plenty of short plays which involve character 
situations that helpfully illustrate the work and give 
action to the abstractness of character education. 
Sometimes the stories previously mentioned may be 
enacted into drama by the children, which will impress 
the children with the moral of the situation so much 
deeper and more permanently. 

The fourth device, music can be used if the class 
is large enough and if the teacher is able to conduct 
a class in music as he should. The object of using 
music in the classroom is two-fold, first to enable 
the children to give expression in this way, and 
second, to make use of much poetry which lends itself 
to a program of character education. However, the use 
of music is much more valuable in the worship part of 
the program. 

The religious motivation in a program of character 
education finds its greatest value through the worship 
service. Coming into the presence of God places its 
indelible stamp upon the corrective work of the 
recreational period and the constructive and instructive 
work of the classroom. Worship furnishes the completing 


element to the life experience of the children in the 
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ute 
Week-day school because it introduces God as partner 
and guardian in the whole event. The worship program 
need not be long, but it must be sincere. Some 
children who are receiving their first religious 
experience through the Week-day school frequently 
show lack of religious training at first, but when 
they once enter into the spirit of the service, it 
holds mach for them in the way of corrective influence. 
Such cases have to be handled tactfully but firmly. 
Group unity is obtained through singing, but the songs 
mist be within the range of the children's understanding. 
The themes of the songs used with the younger children 
may include nature, folk stories, some of the Psalms, 
praise, prayer, and child interest songs. A well 
told story adds weight to the program of worship, but 
a story should not be used in every service. Some of 
the Psalms, especially the Psalms of praise, may be used 
with value instead of the story. If a single Psalm is 
used frequently the children will learn it readily and 
before long can repeat it together. Each worship 
service should have a prayer of some Kind. -It should 
be brief and in the language of the children. 


The important idea in connection with the program 
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is that the children are to learn by doing. They have 
a great amount of creativeness in taking care of 
themselves, and the purpose of the program is to permit 
expression of that creativeness, with all of it under 
the guidance of someone specialized in such work, 
There are freaquent opportunities when the project 
principle can be used with advantage, if the various 
situations that arise from the experience of the group 
are constantly watched and made use of when they appear. 
The project principle has been used in the past with 
much success in connection with the Week-day religious 
school. | 

There are four principles which guide the operation 
of the program.® In the first place the immediate 
gituations need to be diagnosed constantly to understand 
them and to form a basis from which to work. The second 
task is that of bringing the situation under control 
and to curb any harm that may appear. Tt is then time 
to make use of ideas and ideals through discussion of 
the problem, through further research into the 
underlying causes, and by experiment into new procedures 


a ae meee 


3according to Hugh Hartshorne in "A Few Principles of 
Character Education", which appeared in Religious 
Education, Vol. XXIV, of 1929, pp. 8135 -814. 
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65. 
that are corrective. The last principle is that of 
mutuality between instructor and the instructed one, 
just as if both were partners working with the same 
problem, 

The fact may be noticed that in building the 
program it is life that is being modified, and not 
merely material that is being learned. Problem 
areas and problem centers are coming into increasing 
use in the Week-day school, * and: in a program of 
character development they are of even more importance. 

Before leaving the discussion of the program a 
word needs to be said about the many agencies, both in 
the church and outside of it, which are calling upon 
the children's attention. There is quite a large 
danger for duplication,° and in order to escape it, 
those shaping the Week-day program must familiarize 
themselves with the lives of the children to learn 
what they are already doing. "There ought to be one 
total program planned for a pupil rather than several 
disjointed segments which are not intended to fit 


together ."9 "The fact that all who attend the Week-day 


an. F., Forsyth, Week-Day Church Schools, p. 91. 
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classes in religion also attend the public school 
constitutes a challenge to correlate the materials 
used in the classes in religion with the public 
school curriculum."7 This goes without saying that 
the different parts of the religious program need to 
be correlated too. In planning a program for the 
Week-day religious school, care must be exercised to 
correlate the program with such activities for 
character as are already operating in the home, in 
the public school, in the Sunday school, and in other 
community agencies. The Week-day program should not 
be just another affair in the lives of the children. 
If the work which it can do is already taken care of 
through these ier programs, then there is no need 
for this type of religious school. But this is not 
likely to be the case. As has been previously stated 
4t is necessary to have every agency that it is 
possible to obtain in order to guide youth in the 
development of its character. The Week-day program 
strengthens all the other activities, and in most 
instances it supplies a much needed part in the whole 


business of character development. 
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Section VII. Conclusion 65s 


The Week-day Religious school has filled an 
important role in the whole program of education 
during the past ten years. It has met a need which 
is being felt in educational circles more and more, 
and slowly but surely secular education is making 
room for the more ea type of program. Perhaps 
the sreatest work of the Week-day school has been its 
leading the public school to see the need for 
Sah cubes education and to see the opportunities 
which lie in its field. But until the public shall 
completely assume its responsibility in education 
for character, the Week-day school will have to 
continue its work. There is need for reorganization 
of the whole system of education to make room for 
this important factor in the more complete preparation 
for life. 

The future of the week-day school with its 
program of character education is not so certain. 
The responsibility of its work ought to be more 


commonly shared by the public, and the service it 


66. 


renders should be spread into the lives of more 
individuals than are being reached ne ibe program. 
The work of the Church Sunday school leans more 
toward the religious, while until such time when 
the public awakens to its complete responsibility, 
the Week-day religious school must cont tue with 


its program of character education. 
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